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PLANNING AND PREPARATION

Recommended and Additional Team Members

Program Position/Role Name

Multiple Program(s) Principal representatives Dr. Ron Boykins

Multiple Program(s) High school counselor / academic 
counselor

NA

Multiple Program(s) Early childhood or Head Start 
coordinator

NA

Multiple Program(s) Teacher representatives Dr. Yvonne Fields

Multiple Program(s) ESOL teacher Glynis Terrell

Multiple Program(s) Local school governance team 
representative (charter systems only)

Joshua Menifee

21st CCLC 21st CCLC program director NA

21st CCLC 21st CCLC site coordinator or data 
specialist

NA

Migrant Preschool teacher NA

Special Education Student success coach (SSIP) NA

Title II, Part A Human resources director Artesius Miller

Title II, Part A Principal supervisors Pamela Dingle

Title II, Part A Professional learning coordinators Ron Boykins

Title II, Part A Bilingual parent liaisons Janine Slater

Title II, Part A Professional organizations

Title II, Part A Civil rights organizations NA

Title II, Part A Board of education members Anthony Bryant

Title II, Part A Local elected/government officials Jessie Goree

Title II, Part A The general public NA

Title III Refugee support service staff NA

Title III Community adult ESOL providers Jasmine Nguyen

Title III Representatives from businesses 
employing non-English speakers

NA

Title IV, Part A Media specialists/librarians NA

Title IV, Part A Technology experts Raymond Alexandar

Title IV, Part A Faith-based community leaders Minister Worrell
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PLANNING AND PREPARATION

Recommended and Additional  Stakeholders

Program Position/Role Name

Migrant Local migrant workers or migrant 
community leaders

NA

Migrant Farm worker health personnel NA

Migrant Food bank representatives NA

Migrant Boys and Girls Club representatives NA

Migrant Local health department representatives NA

Migrant ABAC MEP consortium staff NA

Migrant Migrant high school equivalence 
program / GED representatives

NA

Migrant College assistance migrant programs NA

Neglected and Delinquent Residential facility(ies) director(s) NA

Special Education Parents of a student with disabilities Niketa Mitchell

Special Education Parent Mentors NA

Title II, Part A School council members NA

1.2 Identification of Stakeholders 5

How did the team ensure that the selection 
of stakeholders created an inclusive group 
with varied perspectives?

The administration sought input from a variety of stakeholders including 
students, parents, teachers and community members. Two Parent Stakeholder 
Input Meetings were held via Zoom one with all parents and one with a Parent 
Advisory Team. Parents of SWD & ESOL were contacted and invited to 
complete a survey to gather additional input.  All parents were invited to 
participate in providing input through an additional survey.   Teachers 
participated in an annual feedback session to reflect on the year and feedback 
and give their input.

How will the team ensure that stakeholders, 
and in particar parents and/or guardians, 
were able to provide meaningf input into the 
needs assessment process?

The team will provide ongoing opportunities for parents to provide input 
through quarterly input meetings, stakeholder surveys and parent meetings.  
Input opportunities will be afforded through Zoom and the schools website.

1.2 Identification of Stakeholders 5











DATA COLLECTION ANALYSIS

Effective Leadership Data

GDPS - Governance (Standard 1): Builds support for district and school goals and initiatives by engaging stakeholders, 
including school board members, to improve learning and teaching

1. Exemplary Stakeholders, including school board members, take leadership roles in advancing 
district and school goals and initiatives that improve learning and teaching.

2. Operational The district consistently engages stakeholders, including school board members, in 
supporting district and school goals and initiatives that improve learning and teaching.

3. Emerging The district provides some opportunities for a range of stakeholders to be engaged in 
supporting goals and initiatives that will improve learning and teaching.

✔

4. Not Evident Engagement of stakeholders is limited or nonexistent, or the engagement occurs with 
issues that do not impact learning and teaching.

GDPS - Governance (Standard 2): Uses an established process to align policies, procedures, and practices with laws and 
regulations

1. Exemplary A systematic and collaborative process is used for ongoing development, revision, and 
alignment of policies, procedures, and practices with laws and regulations.

2. Operational The district regularly uses an established process to align policies, procedures, and 
practices with laws and regulations.

3. Emerging A process to align policies, procedures, and practices with laws and regulations is not 
comprehensive or is not used on a regular basis.

✔

4. Not Evident A process is not in use to align policies, procedures, and practices with laws and 
regulations.

GDPS - Governance (Standard 4): Grants defined flexibility, based on results, to school leaders to address individual school 
needs to improve learning and teaching

1. Exemplary Flexibility granted to school leaders, based upon sustained high performance, is well 
defined, reviewed periodically, and fully supports the improvement of learning and 
teaching.

2. Operational The district grants defined flexibility, based on results, to school leaders to address 
individual school needs to improve learning and teaching.

✔

3. Emerging The district grants limited flexibility, or the flexibility that is given does not allow 
leaders to improve learning and teaching sufficiently

4. Not Evident The district grants little or no flexibility or inappropriate flexibility to school leaders to 
improve learning and teaching.

2.2 Effective Leadership 10



DATA COLLECTION ANALYSIS

Effective Leadership Data

GDPS - Leader, Teacher, and Staff Effectiveness (Standard 5): Organizes and provides personnel, expertise, and services to 
achieve district and individual school goals

1. Exemplary The organization and strategic allocation of personnel, expertise, and services lead to 
the achievement of district and individual school goals. The district is focused on 
building the capacity and expertise of school and district staff to solve problems and 
perform at high levels.

2. Operational The organization and allocation of personnel, expertise, and services are sufficient to 
achieve district and individual school goals.

3. Emerging The organization or allocation of personnel, expertise, and services is provided 
intermittently or on a short- term basis as a solution for immediate, pressing needs.

✔

4. Not Evident The organization or allocation of personnel, expertise, and services does not effectively 
support the needs of the district and schools.

GDPS - Planning, Organizing, and Monitoring (Standard 1): Uses a collaborative, data-driven planning process at the district 
and school levels for improving student learning

1. Exemplary A collaborative, data-driven planning process results in aligned, comprehensive plans 
at the district and school levels for improving student learning.

2. Operational At the district and school levels, staffs engage in a collaborative, data-driven planning 
process to improve student learning.

✔

3. Emerging At the district and school levels, staffs engage in a planning process to improve student 
learning, but limitations exist with data analysis, collaboration, or other issues.

4. Not Evident A collaborative, data-driven planning process for improving student learning is not in 
place at the district or school levels.

GDPS - Planning, Organizing, and Monitoring (Standard 2): Uses protocols and processes for problem solving, 
decision-making, and removing barriers

1. Exemplary The district uses and reviews established protocols and processes for problem solving, 
decision-making, and removing barriers on a regular basis. Contingency plans are 
developed for unlikely occurrences.

2. Operational The district uses protocols and processes for problem solving, decision-making, and 
removing barriers.

✔

3. Emerging District use of protocols and processes for problem solving, decision-making, or 
removing barriers is limited or inconsistent.

4. Not Evident The district does not use protocols or processes for problem solving, decision- making 
or removing barriers.

2.2 Effective Leadership 11



DATA COLLECTION ANALYSIS

Effective Leadership Data

GDPS - Planning, Organizing, and Monitoring (Standard 3): Uses processes to monitor and provide timely guidance, support, 
and feedback to individual schools as they implement improvement plans and initiatives

1. Exemplary The district has ongoing, comprehensive processes in place to monitor and provide 
guidance, support and feedback to individual schools as they implement improvement 
plans, programs or initiatives. The district builds the capacity of school level staff to 
monitor the implementation and effectiveness of improvement plans, programs, and 
initiatives.

2. Operational The district uses processes to monitor and provide timely guidance, support, and 
feedback to individual schools as they implement improvement plans and initiatives.

3. Emerging The district has some limited processes in place to monitor and provide guidance, 
support, and feedback to schools as they implement improvement plans and 
initiatives.

✔

4. Not Evident The district does not use structured processes for monitoring or providing guidance, 
support, or feedback to individual schools as they implement improvement plans or 
initiatives.

GDPS - Vision and Mission (Standard 1): Creates and communicates a collaboratively-developed district vision, mission, and 
core beliefs that focus on preparing all students for college and career readiness

1. Exemplary The collaboratively-developed vision, mission, and core beliefs that emphasize 
preparing all students for college and career readiness are continuously and clearly 
communicated to all stakeholders and are pervasive in the culture and daily actions of 
the district.

2. Operational The collaboratively-developed vision, mission, and core beliefs that emphasize 
preparing all students for college and career readiness have been created and 
communicated to stakeholders and are evident in most across the district.

✔

3. Emerging The vision, mission, and core beliefs have been developed with some emphasis on 
preparing students for college and career readiness, buy may have weakness due to 
insufficient collaboration with stakeholders, poor communication, or other limitations

4. Not Evident The vision, mission, and core beliefs may not exist or may not focus on preparing 
students for college and career readiness.

2.2 Effective Leadership 12

Leader Keys Effectiveness System- Standard

Standard Score

1.Instructional Leadership:The leader fosters the success of all students by facilitating the development, 
communication, implementation, and evaluation of a shared vision of teaching and learning that leads to school 
improvement.

2.School Climate:The leader promotes the success of all students by developing, advocating, and sustaining an 
academically rigorous, positive, and safe school climate for all stakeholders.

3.Planning and Assessment:The leader effectively gathers, analyzes, and uses a variety of data to inform 
planning and decision-making consistent with established guidelines, policies, and procedures.

2.2 Effective Leadership 12























DATA COLLECTION ANALYSIS

2. DATA COLLECTION ANALYSIS

2.6 Data Analysis Questions

Analyze the LEA’s data and answer the guiding questions to determine existing trends and patterns that support the 
identification of demographic and financial needs. Student subgroups with a count of less than 15 are denoted by “TFS” (too 
few students).

What perception data did you use?  
[examples: student perceptions about school 
climate issues (health survey, violence, 
prejudice, blying, etc.); student/parent 
perceptions about the effectiveness of 
programs or interventions; student 
understanding of relationship of school to 
career or has an academic plan]

Utopian used the following perception data:  Title I Survey to parents; input 
from stakeholder meetings, principal forums with teachers  The GA Climate 
Survey gives good insight into student perception about their learning 
opportunities, however, the results are reflective of student feedback from 
2018-2019.

What does the perception data tell you?  
(perception data can describe people’s 
knowledge, attitudes, beliefs, perceptions, 
competencies; perception data can also 
answer the question “What do people think 
they know, believe, or can do?")

Utopian parents express a positive view of the support afforded them by 
Utopian Academy during the beginning of the year. Overall, parents report a 
positive experience with  virtual learning and that the classes were pretty 
engaging, the communication was good, and they felt like teachers were 
working to support their scholars.  The most frequent concern articulated was 
that parents felt the school needed to provide a stable, consistent schedule 
rather than make revisions throughout the year.  Additionally, parents felt that 
information could be communicated in a more timely manner to allow for 
them to plan their schedules around meetings & events. Parents 
overwhelmingly felt communication provided by the Parent & Family 
Engagement Coordinator was excellent.  They reported wanting better 
response time from teachers.
Teachers  reported that they felt like they had the resources, training and 
support needed to provide virtual instruction.  Most teachers gained 
proficiency with specific tools that enabled them to teach their content.  These 
tools were different depending on the content area.  Teachers reported that 
parents did not often respect their time and would call for information late at 
night rather than use Infinite Campus.  Much of the concern was due to the 
failure to synchronize Infinite Campus schedules with the TEAMS schedule.  
Teachers felt there is a need for more engagement of parents particularly in 
supporting scholars showing up for classes and completing homework. They 
recognize parents were limited due to the need to work outside of the home.

Curriculum nights and online meetings were conducted throughout the year.  
While the turnouts were pretty good, they usually represented fewer than the 
mandatory 100% parent engagement.  Parents who participated in the 
Literacy, Math  and Test Prep nights were pleased with the support.
Scholars overall reported to class though attendance was often below 90%.  
Scholars showed up for class but would at times become disengaged when 
given independent tasks.  Overall, work completion was inconsistent, and 
teachers had to find creative ways to get scholars engaged.  Scholars report 
feeling supported but didn't really like virtual learning.

2.6 Data Analysis Questions 23



DATA COLLECTION ANALYSIS

2019-2020 Data
The Climate Survey reveals that scholars feel welcomed and valued at the 
school and that there are caring adults to take care of them.  They feel like the 
work provided by their teachers is rigorous and for the most part that teachers 
care for them.  Scholars self-report that they overall have healthy habits when 
it comes to trying substances or thinking about self-harm.  Students report that 
they themselves and sometimes their peers interfere with the learning of other 
students.  Of concern with scholars is that some report suicidal ideation and 
link their feelings to family issues for the most part.  Finally, students indicate 
that there are fights which makes students concerned with their physical safety.

What process data did you use?  (examples: 
student participation in school activities, 
sports, clubs, arts; student participation in 
special programs such as peer mediation, 
counseling, skills conferences; 
parent/student participation in events such 
as college information meetings and parent 
workshops)

Process data included: School governance meeting agendas and minutes; 
Teacher Leader Anecdotal feedback , notes from stakeholder input meetings, 
Leadership Team Meeting; Climate Surveys

What does the process data tell you?  
(process data describes the way programs are 
conducted; provides evidence of participant 
involvement in programs; answers the 
question “What did you do for whom?”)

The process data reveals that Utopian has begun to develop a more cohesive 
culture for improving practices and student achievement.  The staff expressed 
a desire for lower class  sizes and more stabilization with the schedules/  There 
needs to be continual movement towards establishing processes and 
procedures to review teaching & learning, curriculum selections, and planning 
for use of resources.  Teachers feel empowered as leaders to help with the 
planning of the success of the school.  An established process of continual 
engagement of the staff will result in more efficiency.  The staff felt that being 
provided the resources to support digital learning through a one-to-one model 
enabled them to be more supportive of personalized learning.
Utopian Academy for the Arts needs to continue to strengthen its use of 
consistent scheduling and synchronize its digital tools to allow parents to track 
student learning.
Scholars need resources to address their social-emotional needs.  Some 
scholars need more intensive support to find healthy outlets to manage the 
stressors they feel related to school performance and family challenges. 
Scholars report positive feelings about the learning environment but the need 
for more support in learning.  Scholars also reported during the digital 
learning setting that they needed more support with using the digital tools and 
learning in this format.  Scholars report the need for support in the areas 
where they are struggling.

2.6 Data Analysis Questions 24



DATA COLLECTION ANALYSIS

What achievement data did you use? Utopian analyzed the following trend achievement data: Georgia Milestone 
EOG, CCRPI,  and NWEA MAP.  Additionally, Utopian reviewed the 
attendance data and discipline as they relate to achievement

What does your achievement 
data tell you?

Utopian Academy of the Arts moved from an F to a B on the Governor's report card from 
2018-2019 showing notable increases in achievement, improved climate and financial 
efficiency.  On the 2019 GMAS EOG, UAFA outperformed the state in Levels 2-4 in ELA 
but performed below the state in Math, Science and Social Studies.  UAFA did see increases 
in the percentage of students scoring Proficient and Distinguished in ELA but saw a drop 
in Math and Science.  Few students scored in the Distinguished range in any content area.  
There is a notable increase in the percentage of scholars experiencing typical and high 
growth on GMAS EOG.
Lexile Levels as measured by GMAS in 2019 reveal significant concerns with sixth graders 
with only 33% demonstrating proficiency as opposed to seventh and eighth grade 
performing at 62% and 68% respectively. When the student growth profile was reviewed, it 
was noted that 30% of scholars had typical growth and 47% had high growth.  This data 
shows some positive impact on achievement but requires a deeper dive to specifically 
identify students within the data that are growing.  UAFA's principal has analyzed students 
individually and used multiple data points to identify their need.
Attendance trends for Utopian Academy were reviewed over a three year period from 
2016-2019.  It was noted that the percentage of students absent fewer than 5 days increased 
from 62%-84% demonstrating improved attendance during this period.  When looking at 
specific groups, SWD have a lower trend of attendance, however, they have seen an 
increase in 5 or fewer absences moving from 40%-85% and indicating an overall improved 
level of support for these scholars.
GMAS English Language Arts

Year Level 1 Level 2-4 Level 3-4

2018-2019 23 76 38

2017-2018 27 73 31

GMAS Math

Year Level 1 Level 2-4 Level 3-4

2018-2019 26 74 19

2017-2018 27 73 22

*All values represent percentages
GMAS Student Growth Percentiles

Year Typical High

2018-2019 30 47

2017-2018 29 26

Utopian Academy for the Arts Growth Data

ELA Tier I Tier 2 Tier 3 Avg. Lesson 
Passed

6thFall 22% 21% 56% 67%

6thSpring 23% 10% 67% (DNF 27%)

7thFall 24% 21% 53%

2.6 Data Analysis Questions 25



DATA COLLECTION ANALYSIS

7thSpring 33% 13% 60% (DNF 24%)

8thFall 41% 22% 34%8thSpring 43% 67% 53% (DNF 15%)Utopian experienced very limited growth of scholars in Tier I across grade levels.  Several Utopian Academy for the Arts Growth DataMath Tier I Tier 2 Tier 3 Avg. Lesson 6thFall 10% 41% 46% 79%6thSpring 21% (+11%) 20% (-21%) 32% (-14%) (DNF 29%)7thFall 19% 38% 42%7thSpring 23% (+4%) 14% (-24%) 32% (-10%) (DNF 44%)8thFall 12% 32% 55%8thSpring 32% (+20%) 13% (-19%) 21% (34%) (DNF 44%)Utopian scholars overall made more gains in mathematics, however, only about 1/4th of 

What demographic data did you use? The demographic data  was as follows:  equity profile, staff and student 
attendance, discipline,  and student subgroups.

What does the demographic data tell you? Utopian had a huge increase in enrollment during the 2020-2021 school year, 
and the enrollment has remained strong..  The students eligible for free and 
reduced lunch remain high though Utopian Academy is a CEP school.  
Utopian was identified by the State as being in the "high priority poverty 
quartile," the highest poverty rating.  Student absences increased during virtual 
learning despite ongoing calls to parents by teachers and the Parent & Family 
Engagement Coordinator.  Retention of teachers was good.  The COVID 
American Rescue Plan in conjunction with the Title IA budget has enabled 
Utopian to hire additional staff.  It is notable that Utopian Academy now has 
an experienced DES staff, and the impact on parent satisfaction and learning 
for these scholars is good.

2.6 Data Analysis Questions 26





NEEDS IDENTIFICATION AND ROOT CAUSE ANALYSIS

Strengths and Challenges Based on Trends and Patterns

Family and Community 
Engagement:Summarize the family and 
community engagement trends and patterns 
observed by the team while completing this 
section of the report. What are the 
important trends and patterns that will 
support the identification of student, 
teacher, and leader needs?

Utopian Academy for the Arts continues to support families through 
providing ongoing communication via newsletters, emails, and phone 
messages.  TEAMS was used during digital learning as a means of 
communication as well.  Parents expressed that they are happy with the efforts 
to communicate.  They  expressed a desire to have more advanced 
communication to allow for planning and to hear back from teachers in a 
more timely manner.  Teachers report that parents call during late hours and 
do not always respect their time.
There was an increase in the engagement of parents in curriculum nights, open 
house, and parent training sessions.  A Parent Advisory Team helped to lead 
the conversation around what parents need to be more engaged and learned 
that communication is one of the primary areas in which Utopian should work 
in the upcoming year- timely communication.

Supportive Learning 
Environment:Summarize the supportive 
learning environment trends and patterns 
observed by the team while completing this 
section of the report. What are the 
important trends and patterns that will 
support the identification of student, 
teacher, and leader needs?

Utopian Academy engages staff in the ongoing process of analyzing data and 
looking at students who are struggling to meet with academic success.  The 
staff uses iReady data to analyze student performance and performance trends 
then assigns lessons based on the needs observed.  Utopian Academy for the 
Arts participated in training through iReady consultants to learn how to utilize 
the data for personalized learning.  The next steps are to explore the teacher 
toolbox for increased use of iReady resources.
Utopian Academy for the Arts affords scholars opportunities  to grow and 
develop academic skills beyond the school day through Saturday  School and 
Summer Intervention.  Additionally, Utopian Academy for the Arts has 
utilized a Reading Intervention teacher to address the needs of scholars 2-3 
years below level.  UAFA hired a new Dept. of Specialized Student Services 
Team which consists of experienced staff. This team provided increased parent 
communication, individualized learning through breakout groups and 
collaboration and assigned personalized lessons.

Demographic and Financial:Summarize the 
demographic and financial trends and 
patterns observed by the team while 
completing this section of the report. What 
are the important trends and patterns that 
will support the identification of student, 
teacher, and leader needs?

Utopian Academy has had similar demographics for years.  Utopian is a 
majority minority school with 94% Black population and 5% Hispanic.  Other 
subgroups were "too few to count."  9% of Utopian students were "SWD" and 
99.6% free and reduced lunch.   Student subgroups have remained the same 
with few changes over the years.   Utopian Academy has experienced a unique 
level of support from Clayton County Schools, the district in which the school 
resides.  This support has resulted in the provision of transportation and text 
resources.
The review of staff, parent and student surveys enabled stakeholders to identify 
the strengths and needs of the school. The increased use of data (i.e. iReady) in 
the decision-making process and staff collaborations along with community 
input has supported a focus on making decisions based on specific student 
needs.
Utopian Academy's parents largely have limited resources and time to devote 
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NEEDS IDENTIFICATION AND ROOT CAUSE ANALYSIS

Title I - Part A - Improving Academic Achievement of Disadvantaged

keep working.
Utopian Academy for the Arts staff participated in Social-Emotional Learning 
sessions throughout the year to support their own wellness and equip them 
with an awareness of how to consider and look out for scholar wellness 
through their virtual classes.  Teachers go above and beyond to reach out to 
parents or scholars through personal TEAMS sessions to the greatest extent 
possible to get scholars back on track.
The Parent & Family Engagement Coordinator made phone calls to parents 
throughout the year when scholars were demonstrating low motivation or 
failed to show up for class.  This proved to be successful in getting students 
engaged.

Challenges UAFA grew tremendously in one year.  There was a high percentage of UAFA 
scholars with 2-3 years gap in Reading & Math.  This impacted the ability to 
provide rigor through integrating Literacy in content areas.  Teachers looked 
for strategies to engage scholars verbally, but when scholars were assigned 
work, there was a challenge in getting them to turn the assignments in.
UAFA needs more oversight of its instructional program implementation for 
all students though the leadership engages staff in ongoing analysis of data 
such as grade data and iReady data.  A more consistent observation of 
instructional delivery and feedback/support to staff is needed to ensure more 
effective instruction is provided throughout the school.  The Instructional 
Program can be improved with targeted schoolwide strategies that impact the 
integration of Literacy and effective use of digital instruction.
Parents and scholars were heavily dependent on the Parent & Family 
Engagement Coordinator to help with challenges with digital learning.  
Sessions and resources for parents would reduce this need and help parents 
feel that they could more effectively track student learning.  Parents & scholars 
reported frustration with knowing a scholars class schedule as there were 
schedule changes and the SIS system and TEAMs were not synchronized.  This 
was rectified the second part of the year.
UAFA continues to struggle to find well-equipped math teachers.  The 
Principal of UAFA has a strong background with math instruction and has 
had to step in to teach math a couple of times until qualified staff could be 
identified.  Math performance is impacted.
Teachers need a social-emotional curriculum and dedicated time to support 
scholars in developing a strong sense of identity and coping skills to help them 
with internal and external factors that affect their social-emotional health.  
Programs and services need to be established to provide consistent support in 
this area.

3.1 Strengths and Challenges Based on Trends and Patterns 313.1 Strengths and Challenges Based on Trends and Patterns 31



NEEDS IDENTIFICATION AND ROOT CAUSE ANALYSIS

Title I, Part A - Foster Care

Strengths The front office staff identifies foster children upon registration. If a foster 
student enrolls, the principal and Parent & Family Engagement Coordinator is 
notified to ensure wrap around services are put in place to ensure the scholar 
quickly acclimates to the school and has the necessary social-emotional 
support.

Challenges UAFA has not been aware of the existence of any scholars in foster care.  At 
this time, there are no known challenges beyond the absence of school 
counseling services.

3.1 Strengths and Challenges Based on Trends and Patterns 32

Title I, Part A - Parent and Family Engagement

Strengths The Family Engagement Coordinator of UAFA has excellent rapport with 
parents and students.  This rapport is utilized to solicit feedback and engage 
parents in support events.  Parents are invited to attend mandatory curriculum 
nights in which they receive scholar assessment data, and explanation of their 
meaning and ideas for supporting their scholar.
UAFA has explored the use of virtual meetings during the pandemic crisis and 
found for new parents this has been effective.

Challenges UAFA saw an increase in the participation of parents in online meetings 
though the number of parents attending events was not representative of the 
student population.  Due to work schedules of the parents, many were unable 
to attend training.

3.1 Strengths and Challenges Based on Trends and Patterns 32

Title I, Part C - Education of Migratory Children - Describe your LEA's strengths and challenges in meeting the unique 
educational needs of its migratory students, preschoolers, dropouts, and out-of-school youth.  (Responses from an LEA 
served through the Abraham Baldwin Agricultural College [ABAC] consortium are needed in order to develop consortium 
services, including those LEAs without currently identified children.  If no migrant children have been enrolled for the past 
three consecutive years, the LEA should state this to explain why strengths and challenges cannot be identified.)

Strengths The school does not have any migrant students enrolled, but the 
administration is prepared with processes and procedures to identify and 
provide any necessary support if migrant students are identified.

3.1 Strengths and Challenges Based on Trends and Patterns 32



NEEDS IDENTIFICATION AND ROOT CAUSE ANALYSIS

Title I, Part C - Education of Migratory Children - Describe your LEA's strengths and challenges in meeting the unique 
educational needs of its migratory students, preschoolers, dropouts, and out-of-school youth.  (Responses from an LEA 
served through the Abraham Baldwin Agricultural College [ABAC] consortium are needed in order to develop consortium 
services, including those LEAs without currently identified children.  If no migrant children have been enrolled for the past 
three consecutive years, the LEA should state this to explain why strengths and challenges cannot be identified.)

Challenges There are no foreseeable challenges beyond the language barrier of staff with 
families.  UAFA has limited resources to provide translation services should 
these be required.

3.1 Strengths and Challenges Based on Trends and Patterns 33

Title I, Part A and Title I, Part D - Neglected and Delinquent Children

Strengths The school does not have any neglected and delinquent children enrolled, but 
the administration has processes and procedures in place to support neglected 
and delinquent students.

Challenges There are no foreseeable barriers to serving Neglected & Delinquent Children.

3.1 Strengths and Challenges Based on Trends and Patterns 33

Title II, Part A - Supporting Effective Instruction

Strengths Teachers were afforded the support of a peer teacher with the integration of 
digital tools in learning. The technology instructional coach was able to 
anticipate teacher need and model for staff who were struggling. UAFA has a 
staff who are willing to learn new strategies and integrate these into learning. 
UAFA was also able to hire more experienced staff who were able to share 
strategies with their peers.

Challenges UAFA did not have an instructional coach this year.  This limited the 
implementation of a professional learning plan aligned to teacher need. The 
demands on the Principal to manage factors around COVID-19 and 
considering when to reopen schools took away from the ability to closely 
monitor instruction.
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NEEDS IDENTIFICATION AND ROOT CAUSE ANALYSIS

Language Instruction for English Learners and Immigrant Students

Describe your LEA's strengths & challenges in educating English Learner & Immigrant students based on trends and 
patterns in EL subgroup achievement and English proficiency.●  If the LEA does not receive Title III, Part A funds, describe 
the strengths and challenges of serving English Learners in the LEA through state and local resources (the state funded ESOL 
Language Program).
●  If the LEA receives Title III, Part A funds, describe the strengths and challenges ofboththe ESOL and Title III, Part A 
language instruction educational programs.

Strengths Utopian does not qualify for Title III funds.  Utopian was able to contract with 
an experienced EL teacher for FY19 who was not only able to provide 
instruction in the development of skills as indicated on the ACCESS 
Assessment but also able to provide teachers with strategies. Utopian has been 
fortunate to retain this teacher over a 3 year period of time making a seamless 
support for staff.

Challenges The limited time for professional learning restricts equipping teachers with 
more strategies for ESOL scholars which will positively impact the scholars 
below level.

3.1 Strengths and Challenges Based on Trends and Patterns 34

Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth

Strengths Utopian Academy for the Arts is poised to support families experiencing 
homelessness through Free and Reduced Price meals, uniform support and 
school supplies.

Challenges It has been difficult to identify families who are experiencing homelessness as 
families have not been in school for over a year.
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Title I,Part A - Equitable Access to Effective Educators

Strengths Utopian has been able to hire more skilled teachers particularly in ELA and 
teachers working with SWD scholars.  This should result in more experience 
with strategies.  Utopian staff are committed to the success of all scholars and 
have great rapport and build trust.
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Title IV, Part A - Student Support and Academic Enrichment

Strengths As a school of the arts, Utopian provides enriching experiences for students 
engaging them in national competitions and affording them opportunities to 
express and showcase their talents. Title IV-A funds have been used to increase 
tutoring and bring in resources for personalized learning.

Challenges Utopian Academy for the Arts needs to get a handle on the social-emotional 
learning needs of scholars.  Scholars expressed a desire to return to school 
though the pandemic created challenges with this.  Teachers adapted  through 
using digital tools, but it did not completely replace the desire deliver arts 
in-person.
Teachers worked to meet the personalized learning needs of scholars, however, 
it was a real struggle through virtual learning.
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Title I,Part A - Equitable Access to Effective Educators

Challenges Processes for monitoring instructional implementation and ensuring that all 
staff receive training in specific practices like integrating literacy across content 
areas, integrating digital learning tools and informally measuring effectiveness 
of instruction are needed at UAFA.  Some teachers require a greater level of 
accountability to enhance their performance.
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Title V, Part B - Rural Education

Strengths Utopian is a suburban school near Atlanta.  The school does not receive Title 
V-B funding.

Challenges NA
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Overarching Need - Increase student achievement in English Language Arts

3.3 Root Cause Analysis 38

Root Cause # 1

Root Causes to be Addressed Inexperienced Math Teachers

This is a root cause and not a 
contributing cause or symptom

Yes

This is something we can affect Yes

Impacted Programs IDEA - Special Education
Title I - Part A - Improving Academic Achievement of Disadvantaged
Title I, Part A - Parent and Family Engagement Program
Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and 
other School Leaders

Additional Responses UAFA has struggled to acquire and retain an experience teaching staff in mathematics due 
to the shortage of qualified candidates and the lower salaries UAFA can offer.
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